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A Whole School Approach to Assessment without Levels 
 

School setting/context 
 
We are a Special School for children aged 11-19 for young people with Severe and Profound 
and Multiple Learning Difficulties.  Approximately 40% - so a significant proportion of our 
learners have a diagnosis of Autism and we have been accredited by the National Autistic 
Society since 2009. Uplands is part of the Brunel SEN Multi Academy Trust and we are co-
located on the North Swindon Learning Campus with a primary special school also within 
the MAT. The vast majority of Students at Uplands are working within P Levels with a small 
minority accessing learning at Year 1 or 2 Expected Standard. This ability range is reflected 
in the Sixth Form with students working within Milestones or at Entry Level or 2.  
 

Assessment overview pre Rochford Review 
 
We used B Squared for measuring progress in literacy and numeracy for all students, 
keeping detailed recording and evidence to demonstrate progress in all strands of these 
subjects. We used Progression Guidance Upper Quartile targets for target setting. Evidence 
of progress took many forms ranging from student work, observational notes and video and 
photographic evidence. Many staff used Evidence for Learning to present this evidence. 
 
In Key Stages 4 and 5 students work towards various accredited units; OCR Life and Living 
skills, BTEC work skills, Functional skills & non accredited ASDAN units in Towards 
Independence. 
 

Why was there a need for change for the setting? 
 
Although B Squared has the advantage of being able to demonstrate small steps of progress 
which is appropriate for our learners, there were some significant limitations. The use of the 
progression guidance to set targets did not reflect the fact that many of our learners may 
not make hierarchical progress. The expectation of meeting targets in some cases led to a 
lack of opportunity to enable students to develop real mastery of skills and concepts. B 
Squared as a tool did not enable us to reflect the spikey progress which is made by many of 
our learners.  
 
In addition, the focus on literacy and numeracy did not reflect the significant progress our 
learners make in all other areas of their curriculum, and in those areas identified in EHCPs as 
being the main areas of need for our learners. EHCPs were not driving the learning 
experiences for our students, despite these needs being identified as priorities by the young 
person, teachers, parents and wide professionals.  
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What are the aims of your school assessment? 
 
The aim of our assessment system are now to measure what we value and value what we 
measure.  We believe that for our learners, outcomes cited in the EHCP reflect the most 
important skills and concepts needed for them to be the best that they can be; socially, 
emotionally, physically and cognitively and that supporting learners to achieve these 
outcomes is the key to preparing them for adulthood.  
 
Due to the extremely complex needs of our learners, we firmly believe in an ipsative system 
of assessment, where student progress is measured on a wholly individual basis, from the 
individual starting point without comparison with other learners. 
 

Overview of assessment tools used and how 
 
We use MAPP to demonstrate accurate baselines and measures of progress for our learners 
in 4 areas (Independence, Fluency, Maintenance and Generalisation). Outcomes from the 
EHCP are entered into MAPP as a learning intention and students will be supported to 
develop their mastery of this outcome through reduced prompting, increased fluency 
(accuracy), to maintain the skill over time and to generalise the skill.  Teachers will set 
individualised learning intentions for Reading, Writing and Maths on a termly basis which 
reflects the generic statement in their EHCP relating to Cognition and Learning. Progress 
towards these learning intentions will be baselined and measured using MAPP in the same 
way as the learning intentions drawn from the other 3 areas of the EHCP.    
 
Ongoing assessment using MAPP is made every term to reflect any progress made in each of 
these four areas, supplemented by any notes, observations or other evidence collected by 
the teacher to demonstrate any progress towards the learning intention.  Annotations and 
recording will use the language of MAPP to reflect any progress and planning for next steps 
towards the ultimate learning intention.  Teachers may use as appropriate a variety of other 
tools to supplement their recording and/ or assessment such as the Uplands Skills 
Framework, Autism Education Tracker, Routes for Learning, Seven Areas of Engagement etc.  
 
Teachers may choose to use Evidence for Learning to collate this evidence although this is 
not an expectation.  
 
New or modified learning intentions will be identified at the Annual Review meeting and a 
baseline assessment made on MAPP, drawing on the discussions with parents and wider 
professionals at the Annual Review meeting.   
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What does assessment look like in the classroom? 
 
In the classroom, student work, annotations and observations, photos and videos are our 
key tools.  Teachers use a variety of systems to capture evidence of achievement ranging 
from observations, annotation of student work or annotated pictures or videos. Each 
student has a green and blue file in class which holds evidence of progress both in Cognition 
and Learning (literacy and numeracy) but also in the other 3 areas of the EHCP. This includes 
centrally stored copies of Individual Progress Records for MAPP. Teachers may choose to 
use Evidence for Learning to present this evidence and in some cases provide additional 
mapping of progress towards learning intentions.   
 
Learning intentions for Cognition and Learning may be drawn from the Uplands Key Skills 
Curriculum, modelled on the Adult Curriculum and will be mapped against the Pre-Key Stage 
standards for the purposes of moderation and transition. Recording and assessment will 
reflect this although the emphasis is on setting learning intentions based on area of greatest 
need, robust baselining and progressing in the four areas identified in MAPP rather than 
making rapid hierarchical progress through levels.  
 

How do you ensure personalisation of progression for each child? 
 
Our curriculum is designed to ensure that our students have access to a range of 
opportunities and experiences. Through these teachers are able to plan for opportunities for 
students to make progress towards the outcomes identified in their EHCP. As our whole 
system of assessment centres around the EHCP, it is inherently wholly personalised.  
 

How is progress demonstrated and what data is produced/what is measured and how? 
 
Ongoing individualised progress is demonstrated primarily using MAPP, supported by 
additional classroom based evidence. Student work files provide a holistic view of progress 
towards not only literacy and numeracy learning intentions but also the other areas 
identified in their EHCPs. At the annual review, data is collected on whether outcomes have 
been met, part met or not met. The purpose of collecting this data is to give an overview of 
where that student is now and where they need to go next.  
 
Analysis of numbers of targets met, part met and not met by EHCP area gives an indication 
of areas of strength as a whole school and areas in which the quality of setting outcomes or 
providing opportunities to make progress require further development. This can be done at 
a whole school or class level and provides a powerful tool for targeting training on a whole 
school or individual basis.  
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How are other professionals involved in assessment/target setting? 
 
Learning intentions are all based on EHCP outcomes set by our multi-agency team at annual 
review or through their reports submitted if they are unable to attend.  Where 
appropriate/necessary professionals will have a more practical and tangible input into 
supporting the student to make progress by for example providing a therapeutic 
programme or delivering therapeutic sessions.  
 
The Uplands Curriculum has been designed with input from appropriate therapists in order 
to ensure that learning intentions have sufficient theoretical and pedagogical rigour. 
 

How is students’ assessment communicated with parents/carers? 
 
Parents are wholly involved in the setting of learning intentions at the Annual Review. 
Progress towards these is reviewed face to face 3 times a year (twice at Parent’s Evenings 
and once at the annual review itself).  Annual reports include a longitudinal overview of 
progress using MAPP which demonstrates the progress made towards each learning 
intention across the year and where this has been met, part met or not met. 
 

What monitoring is there in place?  How is it ensured that assessment systems are robust 
and appropriately challenging? 
 
Fundamentally, the process of setting outcomes in the Annual Review which are then 
translated into learning intentions ensures an appropriate level of challenge. Outcomes are 
agreed by all of those present, including where appropriate the student themselves, based 
on the aspirations for that student for the next phase in their education or transition into 
adulthood. What does the ‘very best’ for that student look like and what do they need to be 
able to do to get there?  The base-lining process supports judgements that this level of 
challenge is appropriate.  
 
Instead of monitoring the data we focus on monitoring the input because we believe that if 
the input is the very best it can be then naturally the output will be the best also.  The 
progress of every student in the school is discussed at a Review of Assessment and Planning 
meeting between the class teacher and a member of SLT. At this meeting the teacher 
presents evidence to support their judgements around the process the student has made. 
The role of the SLT member is to challenge these judgements to ensure assessment has 
been rigorous and to provide a collegiate approach to shaping proposed learning intentions 
for the coming year. These form part of the discussions at the Annual Review from which 
the next learning intentions are drawn. 
 
SLT meet annually to moderate their own judgements to ensure a further level of scrutiny. 
This meeting is also attended by an external, suitably qualified / experienced verifier. 
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Governor attendance as observers at annual reviews across the year is welcomed (as agreed 
by students and parents).  
 
A further level of quality assurance is provided through the mechanisms for work scrutiny 
and lesson observations which focus on ensuring planning, assessment and teaching are all 
focused on enabling the student to make appropriately challenging progress.  
 
The internal moderation process provides further opportunity to quality assure both 
appropriate setting of learning intentions and evidencing progress towards robust 
judgements.  
 
An example of the Quality Assurance Cycle can be found below: 

 
 
 

Moderation arrangements 
 
We currently participate in campus p-scale moderation with 3 of our local partner schools 
and plan to continue this regular and robust moderation in a similar format, however, it is 
not yet clear what this will look like.  We are working towards creating a common language 
amongst our local provisions, e.g. of the pre-key stage standards, seven areas of 
engagement, MAPP and levels of prompting; which will support effective future 
moderations.   
 
 

Assessment Lead and contact details 
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David Stevens 
Uplands School 
The Learning Campus 
Tadpole Lane 
Swindon 
SN25 2NB 
Telephone: (01793) 493910 
Email: stevensd@uplands.swindon.sch.uk  
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