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FOREWORD
It	is	extremely	likely	that	every	teacher	will	encounter	learners	
with	SEND	at	some	point	in	their	career	and	yet	for	many	in	the	
profession	supporting	those	with	additional	requirements	can	be	
challenging.

This	reflection	framework	-	developed	as	part	of	a	suite	of	SEND	
Reviews	and	resources	-	aims	to	support	teachers	to	evaluate	the	
extent	to	which	they	can	meet	the	requirements	of	learners	with	
SEND.	It	can	be	used	as	a	valuable	tool	for	both	individual	and	
whole	school	self-assessment	and	improvement,	and	to	support	a	
process	of	school-to-school	review	and	support.

While	created	as	part	of	the	SEND	Review	Programme,	
run	by	Whole	School	SEND,	it	is	important	to	note	that	this	
Framework	-	like	others	-	has	a	value	beyond	SEND	learners.	

Understanding	how	you	evaluate	yourself	and	develop	your	
professional	attitudes	and	practices	can	lead	to	much	broader	
improvements	in	performance.

The	Framework	can	be	adapted	to	a	local	context,	and	a	white	label	
version	is	available	for	those	wishing	to	adjust	it	for	specific	settings.

We	are	very	grateful	to	those	who	have	contributed	to	this	
Framework,	particularly	the	parents,	carers	and	young	people	
who	have	had	a	profound	effect	on	its	development.

We	are	delighted	to	be	part	of	the	Whole	School	SEND	
community	of	practice,	and	excited	by	the	potential	it	has	to	
transform	outcomes	for	children	and	young	people.

Simon Knight 
Director	of	Whole	School	SEND

Anita Kerwin-Nye 
Chair	of	Whole	School	SEND
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Introduction
The	Special	Educational	Needs	and	Disabilities	(SEND)	Code	
of	Practice	emphasises	that	‘Special	educational	provision	is	
underpinned	by	high	quality	teaching	and	is	compromised	by	
anything	less.’	(DfE,	2015,	Pg.25).	

However,	it	isn’t	always	clear	what	‘high	quality	teaching’	means	in	relation	to	
learners	with	SEND.	This	can	cause	challenges	for	staff,	learners	and	families,	
resulting	in	learners	being	denied	access	to	the	very	best	education	available.	It	is	
important	to	remember	that	within	the	context	of	both	the	Salamanca	Statement	
(UNESCO,	1994)	and	the	Equality	Act	(2010),	all	children	have	an	entitlement	to	
have	their	requirements	met.	

Reviewing	SEND	attitudes	and	practice	offers	opportunities	for	institutions	
and	individuals	to	reflect	critically	and	proactively	on	their	ability	to	meet	the	
requirements	of	all	learners	within	their	setting,	linking	their	perceptions	to	
examples	of	impact.	The	statements	within	this	document	reflect	the	collective	
contribution	of	learners,	families,	education	professionals	and	academics,	and	offer	
an	opportunity	to	improve	practice	within	the	context	of	a	constructive	and	non-
judgemental	framework.

Reviewing	SEND	attitudes	and	practice	should	be	led	by	an	experienced,	
independent	system	leader,	such	as	a	National	Leader	of	Education	(NLE)	or	
Specialist	Leader	of	Education	(SLE),	who	has	a	track	record	of	improving	outcomes	
for	learners	with	SEND.	However,	it	could	also	be	used	by	a	skilled	classroom	
practitioner	with	a	deep	understanding	of	SEND.

SEND	REFLECTION	FRAMEWORK

Excellent teaching for pupils with  
SEND is excellent teaching for all. 

(SEND Review Guide 2016)

“
”



05London Leadership Strategy 
SEND REFLECTION FRAMEWORK 

It	is	intended	that	this	document	should	be	used	flexibly.	Therefore,	the	amount	
of	time	that	a	review	takes	will	depend	upon	the	number	of	people	involved	
and	the	way	in	which	it	is	structured.	It	could	be	completed	internally	as	part	
of	a	whole	school	piece	of	CPD,	facilitated	by	external	expertise,	or	it	could	be	
used	by	a	single	teacher	or	trainee	teacher	as	part	of	their	individual	professional	
development.	It	may	be	that	a	review	of	attitudes	and	practice	is	recommended	as	
part	of	a	broader	SEND	review	process,	or	it	could	be	used	as	a	single	element.

This	process	should	focus	on	improving	pupil	outcomes	and	sit	within	a	
broader	continuum	of	professional	development,	as	recommended	

by	the	Standard	for	Teachers’	Professional	Development	(2016)

The	purpose	of	reviewing	SEND	attitudes	and	practice	is	
to	enable	teachers	to	evaluate	the	effectiveness	of	their	
provision	for	learners	with	SEND.

Reviewing	SEND	attitudes	and	practice	
should	help	to	ensure	that	all	learners,	in	all	
educational	settings,	achieve	their	very	best,	
including	the	acquisition	of	the	knowledge,	
skills	and	qualifications	that	they	need	for	
successful	transition	into	further	education,	
employment	and	independent	life.

Reviewing	SEND	attitudes	and	practice	can	have	a	beneficial	impact	on	the	wider	
pupil	population,	as	it	supports	the	development	of	teaching	practice	that	is	not	
only	limited	to	those	with	a	designation	of	SEND.

Commissioning	a	review	of	SEND	attitudes	and	practice	from	a	system	leader	
means	that	both	the	‘supporting’	and	‘supported’	school	benefit	from	working	
together.	The	school	receiving	the	review	benefits	from	working	with	an	
experienced	practitioner	with	knowledge	and	expertise	in	SEND.	Reviewers,	
including	NLEs	and	SLEs,	also	benefit	from	the	process;	they	gain	experience	of	
schools	in	different	contexts	and	settings	and	often	learn	a	great	deal	from	working	
with	them.	It	is	a	rewarding	and	enriching	experience	that	supports	professional	
development,	develops	knowledge	and	inspires	new	ideas	and	ways	of	working.	The	
opportunity	to	engage	in	such	work	can	provide	a	powerful	retention	strategy	for	
the	schools	involved.
     
School-to-school	reviews	of	SEND	attitudes	and	practice	also	offer	real	
opportunities	for	special	and	mainstream	schools,	or	indeed	primary	and	 
secondary	schools,	to	learn	from	each	other.	For	example,	many	mainstream	schools	
have	found	it	helpful	to	have	their	SEND	provision	reviewed	by	colleagues	from	
specialist	settings.	

Whilst	the	document	refers	to	schools,	its	use	would	be	equally	applicable	within	
Early	Years	settings,	FE	Colleges	or	Universities.



06 London Leadership Strategy 
SEND REFLECTION FRAMEWORK  

Using the SEND Reflection 
Framework Document
Within	our	complex	education	system,	developing	an	understanding	of	effective	
ways	to	meet	the	requirements	of	all	learners	is,	at	times,	intellectually	and	
emotionally	demanding.	For	this	process	to	have	the	necessary	impact	on	learner	
outcomes,	the	teacher	should	have	the	confidence	to	state	what	they	can	do	
well	and	what	they	need	further	support	with.	It	is	essential	that	the	relationship	
between	the	reviewer	and	the	teacher	is	an	open,	honest	and	collaborative	one.

When	considering	each	of	the	statements,	it	is	essential	that	the	person	being	reviewed	
can	identify	specific,	current	examples	to	back	up	their	assertions.	Whilst	it	is	not	
intended	to	be	an	overly	bureaucratic	process,	there	may	be	value	in	identifying	a	range	
of	current,	context	specific	examples	to	refer	to,	or	to	be	shared	with	colleagues.	The	
teacher	can	also	use	this	material	to	support	their	ongoing	self-reflection.

Within	each	section,	the	statements	have	been	grouped	thematically	where	
possible,	but	have	not	been	organised	hierarchically.	The	sections	can	be	worked	
through	progressively	or	taken	one	at	a	time,	depending	on	the	priority	areas	for	
development.	The	importance	of	each	statement	is	likely	to	differ	from	teacher	to	
teacher.	As	such	they	do	not	necessarily	need	to	be	worked	through	in	the	order	in	
which	they	are	written.

A	review	of	SEND	attitudes	and	practice	is	not	intended	to	be	delivered	as	
a	simplistic	checklist	of	competencies,	but	instead	should	be	considered	as	a	
developmental	opportunity	that	promotes	ongoing	discussion	and	reflection	
over	time,	supported	by	external	expertise	and	linked	to	clearly	
identified	impact	on	pupil	outcomes.	It	may	be	helpful	to	
consider	the	recommendations	within	the	Standard	
for	Teachers’	Professional	Development	(2016)	
when	embarking	on	the	review	process.
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KNOWLEDGE	OF	THE	LEARNER

To	be	able	to	fulfil	their	responsibility	to	offer	high	quality	first	teaching	for	all,	
teachers	should	seek	out	opportunities	to	develop	a	deep	understanding	of	the	
learner	and	their	individual	requirements.	This	needs	to	be	an	ongoing	process	of	
looking	carefully,	listening	carefully	and	thinking	hard	about	each	learner.

To	do	this	effectively,	teachers	would	benefit	from	gathering	evidence	from	a	range	
of	sources,	which	can	then	provide	a	foundation	for	well	informed	decisions	in	the	
classroom.

Collecting	information	from	a	variety	of	sources	will	help	to	ensure	a	
holistic	understanding	of	the	learner	which	goes	beyond	what	can	be	

communicated	by	conventional	numerical	data	sets.	

Whilst	it	is	important	to	carefully	reflect	on	what	would	
best	suit	each	individual	learner,	a	suggested	approach	to	
information	sources	is	represented	below:

• 		The	learner	–	seeking	the	views	of	the
learner	about	their	strengths,	aspirations	and
challenges,	their	experience	of	the	setting,	and
their	wider	life,	will	broaden	understanding.	
This	will	contribute	to	their	development	and
help	to	ensure	the	transferability	of	what	they
do	in	school	into	their	wider	life.

• 	Parents	and	carers	–	parents	and	carers	often	have	a	high	level	of	knowledge
and	understanding	regarding	their	child	that	should	not	be	dismissed	or
underestimated.	There	is	great	value	in	seeking	the	ongoing	thoughts	of
parents	and	carers	regarding	their	child’s	education.	It	will	also	offer	access	to
a	greater	insight	into	the	learner’s	broader	needs.	

• 	School	leaders,	the	SENCO	and	teachers	–	as	a	teacher	it	is	essential	that
you	make	effective	use	of	those	members	of	the	school	and	the	wider
educational	community	with	previous	experience	of	the	learner.	This	is
particularly	significant	ahead	of	transition	at	the	end	of	the	academic	year
to	support	preparation	and	planning	for	the	coming	year.	The	SENCO	will
often	be	an	ongoing	source	of	useful	information,	helping	to	develop	practice
and	the	broader	provision	of	the	school	to	meet	learners’	needs.	However,	
this	needs	to	be	an	effective	partnership	in	which	the	responsibility	for	the
education	of	learners	with	SEND	is	distributed	equitably.

• 	Other	professionals	–	making	effective	use	of	the	information	within
learner	specific	advice	and	written	reports	is	often	important	as	it	will
inform	teaching	and	learning	in	the	classroom.	Developing	effective	ongoing
relationships	with	other	professionals	will	offer	additional	sources	of	support
and	guidance.
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

I demonstrate an understanding that all learners are unique and maintain high 
expectations about their potential.

I refrain from using language and/or teaching approaches that perpetuate 
generalisations and stereotypes.

I actively seek out key information that can impact on learners in my classroom 
from a range of formal and informal sources, including the learner themselves. 
This information relates to prior learning, developmental, social and emotional 
wellbeing and medical requirements.

I make effective use of information about the learner, to ensure that my teaching 
is appropriately challenging and leads to positive outcomes.

I make use of a wide range of assessment strategies and tools, to ensure that 
I have a thorough understanding of the learner. This is informed by a range of 
evidence relating to both learning and behaviours.

I describe the requirements of all learners in my classroom, particularly those 
with SEND, in accordance with the SEND Code of Practice broad areas of need. 
I demonstrate a range of adaptations to my practice that enable me to address 
their requirements effectively.

I evaluate critically the potential impact of the interventions which are provided 
by the setting I work in. I explore alternatives to establish whether better 
outcomes for the learner can be achieved with different approaches.

I understand the importance of evaluating the impact of any additional provision 
and reviewing this with home and school.
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

I ensure that where I have made adaptations to the planned provision, my rationale 
and the intended outcomes are recorded and communicated to all parties, 
including the learner.

I form collaborations with all who contribute to the educational development of 
the learners in my class, to help them to achieve the best possible outcomes.

I review carefully feedback from professionals, such as educational psychologists 
and physiotherapists, incorporating this information into my planning where 
appropriate.

I recognise the need to ensure that learners with medical conditions are supported 
in school and in my class, and work with their families to make sure that we 
administer medicines appropriately.

I promote clear and effective communication between all those involved with the 
learner, to establish a broad understanding of the learner in school, home and 
other contexts.

I ensure that parents and carers are aware of the range of communication channels 
available for sharing information about their child and supporting their success in 
my class. I ask parents and carers about the types of information they require to 
support the success of their child, both in my class and at home.

I seek feedback from learners about the accessibility and impact of my lessons and 
interventions.

I ensure that additional provision such as interventions, extra-curricular activities 
and trips are discussed with home and school. I ensure that they are available, 
relevant, purposeful and that the impact is evaluated.
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QUALITY	OF	TEACHING 
AND	LEARNING

The	current	language	of	high	quality	first	teaching	places	a	clear	
responsibility	upon	the	teacher	to	ensure	that	any	learner’s	poor	
progress	does	not	result	from	poor	teacher	performance.	Where	
learners	are	not	making	expected	progress,	we	must	be	clear	about	the	
reasons	why	before	assuming	this	is	due	to	the	learner’s	developmental	
requirements	rather	than	our	professional	practice.	

However,	where	a	learner	has	a	clearly	identified	SEND	or	where	the	
process	is	underway	to	explore	a	shared	concern,	having	a	clearer	idea	
of	how	to	maximise	your	impact	upon	their	progress	can	be	helpful.	This	
section	sets	out	some	of	the	questions	that	teachers	may	benefit	from	
considering,	to	better	understand	what	they	can	do	to	ensure	that	their	
practice	supports	learners	with	SEND	as	effectively	as	possible.
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

I have a clear understanding of learners’ requirements and I develop and  
apply personalised strategies in my classroom to enable every learner to  
make progress.

I adapt and modify my planning and practice, including homework, taking the 
needs of learners into careful consideration, so that their education is accessible 
and appropriately challenging.

I have high expectations for the attainment and progress of all learners and set 
well-informed goals that stretch and challenge them.

I reflect on the strategies that I use, taking responsibility for the learning of every 
individual. I do not rely solely on resources or interventions that are currently 
available in school, unless they are well matched to the individual requirements 
of learners.

I demonstrate my responsibility to identify where, despite having reflected 
critically on my own practice, a learner has not made necessary progress in 
relation to their anticipated individual goals. I discuss this with leaders within the 
school, including those with a defined responsibility for SEND.

I reflect critically upon the impact of my teaching on all learners and actively  
seek professional development opportunities to support the improvement of  
my practice.

I work with those with a defined responsibility for SEND to improve the quality 
of teaching and learning for those within my classroom.
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

I integrate strategies from interventions into my teaching so that learners can 
sustain progress.

I ensure that outcomes successfully achieved within interventions are transferred 
and embedded in wider classroom practice.

I communicate the impact of interventions and their effectiveness to those with 
defined responsibility for SEND, parents and carers and the learner.

My planning and teaching reflects my knowledge of the agreed outcomes for 
individual learners.

I proactively deploy additional adults in the classroom and their impact on the 
learner is monitored carefully, to ensure that progress is supported effectively.

I contribute actively to the ongoing development of the school’s curricula, 
schemes of work and other teaching materials, to ensure that they are well 
matched to learners.

I make use of both quantitative and qualitative data to review accurately and 
report on pupil progress in relation to the learner’s agreed outcomes.
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CREATING	AN	ENVIRONMENT	 
CONDUCIVE	TO	EFFECTIVE	LEARNING
The	importance	of	the	environment	in	supporting	effective	teaching	and	
learning	can	often	be	overlooked.	However,	the	environment	does	have	a	
significant	impact	on	learners	and	their	ability	to	access	their	education	and	
must	be	considered	carefully.

The	environment	is	the	atmosphere	and	culture	throughout	the	school,	not	
just	the	physical	spaces.	How	a	learner	feels	within	the	school	and	how	the	
school	responds	to	that	can	be	a	significant	factor	in	their	success.

As	with	most	things,	it	is	important	not	to	make	simplistic	adjustments	
based	on	generalities	or	presumptions	about	certain	diagnoses	or	labels.	
Instead,	it	is	better	to	discuss	with	both	the	learner	and	their	family	whether	
there	are	any	characteristics	of	the	environment	that	may	have	an	impact	
on	the	quality	of	learning	taking	place.	The	relationship	between	the	learner	
and	the	environment	is	not	fixed	and	can	evolve	over	time.	
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

We create an ethos where all learners feel welcome, respected, equally valued 
and able to participate fully, to support high quality learning outcomes.

I demonstrate the importance of creating a safe environment that supports all 
learners’ social, emotional and physical wellbeing.

The learners in my class feel able to share any anxieties or concerns about the 
classroom or their wider school or community environment, such as bullying 
(including cyber bullying), in the knowledge that I will seek to resolve these.

I consider the effect of change to the environment or routine upon my learners 
and take steps to minimise the impact of these changes.

I proactively challenge negative attitudes, beliefs and perceptions towards 
individuals and groups of learners, in my classroom, the wider school and society.

I create supportive environments for parents and carers so that we can actively 
engage in constructive communication, in order work effectively in partnership.

I am aware of how the environment might impact on learners, particularly those 
with sensory requirements, and adapt the learning space accordingly.

I regularly seek input from individual learners to ensure that they can engage 
effectively within the learning environment.
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

Learners are encouraged to suggest changes to the learning and wider  
school environments.

When developing the learning environment, I take into consideration advice and 
guidance from families, additional adults and professionals such as the SENCO, 
occupational therapists and educational psychologists.

Additional adults working in my classroom understand how the environment 
might impact on engagement, learning and wellbeing and build this knowledge 
into the way they work with learners.

I ensure that all learner outcomes are equitably reflected within the classroom 
environment.

I ensure that the classroom environment supports the active participation of all 
learners and make adaptations to the environment to support social inclusion.

I use language that is accessible and talk in a way that creates a balanced 
relationship between myself and the learner.

Opportunities are taken to discuss the adjustments that are made and what the 
intended outcomes of those adjustments are.
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TRANSITIONS	AND	CHANGE

The	notion	of	transition	can	be	a	complex	one.	However,	well	planned	
and	supported	transitions	can	have	a	huge	impact	on	a	learner’s	
ability	to	be	successful	when	expectations,	routines	and	environments	
change.	Things	that	may	often	be	taken	for	granted	by	one	learner	
and	their	family	can	create	extraordinary	barriers	for	another.	As	such,	
it	is	essential	that	as	professionals	we	remain	open	minded	about	
the	adjustments	and	approaches	we	may	need	to	take	to	mitigate	
the	impact	of	transition	periods	or	change	on	both	the	educational	
development	and	wellbeing	of	the	learner.	The	following	is	an	indicative,	
but	not	exhaustive,	list	of	some	of	the	transition	periods	and	changes	
that	may	affect	those	you	work	with.
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TRANSITION FROM ONE EDUCATION SETTING TO ANOTHER TRANSITION BETWEEN DIFFERENT ELEMENTS OF EDUCATION

• Moving from being at home to attending nursery or pre-school
• Transferring from a nursery or pre-school to school
•  Transferring from one school to another school, either permanently or for 

specific activities or lessons
• Transferring from school to college 
• Transferring from college to further education
• Transferring from home or overseas education to the setting 
•  Transferring out of the setting through either fixed term or permanent 

exclusions or managed moves

• Moving from one year group to the next 
• Moving between different key stages
•  Moving from lesson to lesson both within a single classroom or across 

multiple classrooms
• Changing from periods of non-structured activities to structured activities
• Moving from break time to lesson times 
• Moving from activity to activity within the context of ‘Free flow’ sessions

DAILY AND TERMLY CYCLES MANAGING LIFE EVENTS CHANGES TO CLASS/DAY STRUCTURE

• Moving around the setting
• Entering and leaving the building 
•  Preparing for the start of holidays and the return 

to term time
•  Preparing for the start of the weekend and the 

return to the school day

• Significant life events such as the birth of a sibling
•  Changes to parenting arrangements such as over 

the weekend or for defined periods of time

•  Sitting in different locations or with different 
people

• Changes to the order of the day
• Introduction of different staff or resources
•  Special events, educational visits or visitors to 

the setting
• When people leave the setting
•  Moving between the classroom and an 

intervention group

TRANSITIONS	AND	CHANGE
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

I actively manage transitions and anticipate change, to minimise disruption to 
learning and support successful learning outcomes.

I seek feedback from learners on how best to support them to manage change 
and transition points throughout the day and increase their independence.

I understand that transitions and changes can be challenging. I actively support 
learners and parents and carers to manage these processes constructively.

I understand the range of transitions and changes that can impact on learners 
and use this information to create a supportive, positive learning experience.

I gather information about the learner from a variety of sources including parents 
and carers, the learner themselves and previous teachers and apply this to plan 
changes and transitions effectively.

I actively share key information about learners to support successful transitions 
and manage change both within the school and beyond. This includes making 
it available for the learner’s parents or carers, the receiving school and other 
teachers within school.
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

I work with a range of stakeholders such as parents or carers, the learner and 
wider professionals to prepare learners for transitions so that they are confident 
and secure.

I consider transition advice and strategies from key stakeholders for learners and 
revise and review these so that they accurately reflect the learner’s strengths and 
areas for development.

I maintain relationships with the learner’s former settings to seek clarification and 
advice.

I actively share essential information with the learner’s future settings to support 
successful transitions.

I anticipate the potential impact of change and transition points on learners.

I work proactively to support both formal and informal transition processes, 
drawing attention to the range of options available.

I understand the impact transitions within Health and Social Care can have upon 
the learners within my classroom.
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SYSTEMS	AND	PROCESSES

The	systems	and	processes	surrounding	the	provision	of	education	for	
learners	with	SEND	can	seem	complex	and	at	times	impenetrable.	However,	
it	is	a	shared	responsibility	to	ensure	that	we	as	teachers	have	an	operational	
knowledge	of	what	is	expected	of	both	ourselves	and	the	school	more	
broadly.	Without	this	knowledge	and	understanding	there	is	a	risk	that	SEND	
can	become	seen	as	the	sole	responsibility	of	the	SENCO,	rather	than	the	
collective	responsibility	of	the	school.	

Understanding	how	to	communicate	concerns,	request	additional	resourcing	
and	support,	or	contribute	to	statutory	responsibilities	such	as	annual	
reviews,	can	have	a	material	effect	upon	the	quality	and	impact	of	the	
education	a	learner	receives.	It	can	also	lead	to	a	deeper	understanding	
of	the	complexities	and	challenges	faced	by	families,	leading	to	a	better	
understanding	of	their	requirements.
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

I show an understanding of the four broad areas of need identified within the 
SEND Code of Practice and am familiar with the Salamanca Statement and the 
Equality Act. I demonstrate my responsibilities as stated by these documents.

I understand my role within the EHCP and additional funding processes and 
contribute effectively to identification and assessment, supporting work towards 
holistic outcomes.

I work successfully with the SENCO and take an active role in assessment and 
planning, demonstrating through my practice that I am responsible for  
all learners.

I understand and act upon my roles and responsibilities as defined within the 
school’s approach to SEND and associated policies. I refine and revise my 
practice accordingly.

I listen effectively and contribute meaningfully to conversations, including 
annual reviews, parent consultations and professional discussions and value the 
contributions of all.

I recognise the disadvantages faced by children and their families following 
exclusion, and I actively ensure that learners with SEND are not subject to fixed-
term or permanent exclusion unless all other options have been discounted.

I understand my role in working with learners identified as requiring “SEN 
Support” and contribute effectively to planning and assessment, supporting work 
towards broad and balanced outcomes.
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

I understand my role in working with learners yet to be formally identified 
as having SEND and contribute effectively to identification, planning and 
assessment, supporting work towards broad and balanced outcomes. 

I can use school systems and procedures effectively to communicate concerns or 
successes relating to the progress and/or behaviours of learners.

I can use school systems effectively to secure any additional resources necessary 
to meet the needs of learners.

I have read key documentation relating to the learners in my class and ensure 
that provision is implemented effectively.

Where documented agreed provision is not or cannot be delivered, I ensure 
that this is recorded and communicated to parents and carers and relevant 
members of staff.

When parents or carers have concerns about their child, beyond those which I 
can address, I am clear about where and to whom they should be referred.

I seek the views of the learner and their parents or carers before I refer them for 
additional support or request additional resources.

I actively demonstrate my responsibility to support external agencies through 
sharing key information and seeking advice.

‘I understand my role in working with learners identified as requiring an EHCP 
and contribute effectively to planning and assessment, supporting work towards 
broad and balanced outcomes.
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WORKING	AND	COMMUNICATING	WITH	FAMILIES

An	effective	partnership	with	the	learner’s	family	is	essential	in	
building	and	maintaining	a	trusting	relationship	and	in	supporting	
successful	family	participation.	Developing	your	ability	to	communicate	
successfully	with	families	can	help	to	build	positive	relationships	and	
can	support	the	gathering	of	supplementary	information	to	maximise	
the	impact	of	school	on	the	learner	and	their	broader	educational	
development.

Families	have	knowledge	relating	to	their	child	that	can	support	
teachers	in	fulfilling	their	role.	As	a	teacher,	seeking	out	this	
information	and	making	use	of	it	can	help	to	build	a	strong	
partnership	between	the	family	and	the	school.	This	has	the	potential	
to	strengthen	the	process	of	transferring	learning	from	one	setting	to	
another,	especially	when	the	learner	may	have	difficulty	demonstrating	
prior	learning	in	a	new	environment.	

It	is	essential	that	teachers	listen	to	and	carefully	consider	the	
requirements	of	all	families	and	the	realities	of	their	lives,	and	that	
time	is	taken	to	better	understand	their	points	of	view.	Whilst	there	
will	be	times	when	there	are	differences	of	opinion,	it	is	important	
to	resolve	these	in	a	constructive	manner	and	provide	families	with	a	
clear	rationale	for	the	decisions	made.	

This	section	will	be	particularly	valuable	to	refer	to	when	preparing	
for	parents	evening	or	professional	meetings	involving	the	family.



24 London Leadership Strategy 
SEND REFLECTION FRAMEWORK  

STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

I value the importance of developing positive working relationships and create an 
environment where all parents and carers feel welcome, respected and equally 
valued.

I use language that is accessible and talk in a way that creates a balanced 
relationship between myself and parents and carers.

During interactions with parents and carers, I promote clear and honest 
communication to establish a broad understanding of the child in school, home 
and other contexts.

I demonstrate an understanding that all parents and carers are unique and do 
not make pre-judgements relating to their experiences or capability.

I understand and value the importance of family participation in meeting the 
learner’s requirements.

I am familiar with the knowledge individual parents and carers have and make use of 
this information to develop my understanding of their child and inform my teaching.
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

I ensure that parents and carers are aware of the range of communication 
channels available for sharing information about their child and supporting their 
success in my class. I ask parents and carers about the types of information they 
require to support the success of their child, both in my class and at home. 

I use communication methods that are preferred by parents and carers to 
support full participation in discussions and decision making, for example face to 
face, telephone conversations or email.

I reflect on the effectiveness of my communication with families and adjust it 
accordingly.

I ensure that successes, achievements and progress are regularly communicated 
both formally and informally with parents and carers, and I ensure that I do not 
make contact to only relate negative information.

I use my knowledge of the family to communicate sensitively to parents and 
carers any difficulties that their child is experiencing so that we can work 
together to develop a plan of support with clearly defined outcomes.

I seek feedback from parents and carers about the accessibility and impact of my 
lessons and interventions.
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

Where it is requested and in the interests of the learner, I work with parents and 
carers to support their child’s learning beyond the school, including sharing the 
current themes of learning.

I ensure that, where I have made adaptations to the planned provision for a learner, 
I communicate this clearly with parents and carers and actively involve them in the 
review, planning and outcome setting process.

I ensure that additional provision such as interventions, extra-curricular activities and 
trips have been discussed with parents and carers to ensure that they are relevant 
and purposeful.

I ensure that parents and carers are informed of our intentions to involve additional 
professionals, prior to those professionals having any contact with their child.

I carefully review feedback from other professionals working in my classroom and 
communicate this feedback to parents and carers.

Parents and carers are enabled to contribute to their child’s transitions at key times in 
their education.

Parents and carers are provided with the opportunity to be fully involved in 
discussions with the school on the identification and assessment of their child’s needs.



London Leadership Strategy 
SEND REFLECTION FRAMEWORK 

WORKING	WITH	OTHER	
PROFESSIONALS	AND	THE	 
WIDER	COMMUNITY	
Sharing	your	knowledge	with,	and	learning	from,	other	professionals	will	
add	value	to	what	happens	in	the	classroom	and	the	wider	community,	
particularly	when	managed	effectively	and	targeted	accurately.

Understanding	how	to	seek	support	and	make	use	of	it	within	the	
classroom	is	a	vital	skill	to	enhance	your	own	understanding	of	the	
learner	in	order	to	improve	the	quality	of	their	education	and	the	
environment	in	which	it	takes	place.

It	is	important	to	develop	the	professional	skills	necessary	to	manage	
situations	where	there	are	conflicting	views	about	what	is	best	for	 
the	learner.

This	ensures	that	the	learner	remains	at	the	heart	of	the	process.
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

I understand the range of additional professionals I have access to and am 
familiar with their roles and responsibilities.

I understand the process of securing advice from other professionals and follow 
procedures accordingly.

I seek clarification regarding the purpose of visits by other professionals to 
ascertain the intended outcomes for the learner. I use this information to 
consider whether this would be best achieved in school.

I ensure that professionals who I have requested to visit have an impact, by 
collecting all relevant information and advice from sources available to me before 
their visit, including from the learner’s family.

I value and speak positively about all learners in my setting, including those who 
have special educational needs.

I plan for visits by professionals so I can both share my knowledge and learn 
from theirs to broaden my understanding of the learner.
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STATEMENTS CURRENT EXAMPLES OF STRENGTHS AND AREAS FOR IMPROVEMENT

I share information effectively with other professionals, so that we may work 
together to meet the needs of all learners.

I am professional when record keeping, communicating, using emails and other 
channels, including social media, and maintain a respectful relationship with 
learners, their families and the wider community.

I introduce myself and summarise my role when I am meeting with other 
professionals and ask for the same information from them, so that roles and 
responsibilities are clear.

I meet deadlines successfully regarding information sharing, so that a clear picture 
is available of the learner’s needs, which is up to date and thorough.
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